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How to Use this Guide 
Peer-observation of teaching is a key component of the Clinical Education in Practice (CEIP) subject of the Melbourne Medical School’s Graduate Certificate in Clinical Education (GCCE).  By the completion of the CEIP subject, GCCE participants will have been observed or have observed a colleague undertaking a clinical teaching activity in their usual work environment. This observation will provide them the opportunity to:
· demonstrate how to plan and prepare for clinical teaching to enhance student learning 
· be aware of your strengths and limitations as clinical teacher and/or supervisor
· demonstrate procedures and strategies that enhance teaching effectiveness in various clinical teaching contexts
· appreciate the importance of gaining feedback, support and assistance from colleagues
· demonstrate the ability to reflect on your teaching performance and incorporate feedback from colleagues (and students)
· demonstrate skills in presenting, explaining, demonstrating, guiding and supporting learning of clinical students
· identify and apply key educational principles and analytical frameworks for effective teaching as relevant to your clinical teaching environment

Undertaking a peer-observation exercise provides participants the opportunity to actively and purposefully apply the key theoretical and practical principles explored in the Effective Clinical Teaching (EDUC90741), Effective Clinical Supervision (EDUC90742) and Assessing Clinical Learners (EDUC90744) within their usual teaching and supervision activities. 

This guide sets out to provide an overview of how to set-up a peer-observation partnership as it relates to the GCCE and to clearly explain the roles and responsibilities of the observed and the peer observer. 
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Introduction
What is Peer Observation?
Peer observation of teaching involves academic colleagues giving and receiving feedback on the effectiveness of their teaching practices for enhancing student learning. The advantage of peer observation is to allow for the teacher to be observed delivering the learning material/activity at the same time as the students receiving the instruction. Observation and recording[footnoteRef:1] of the teacher-student dynamic allows the teacher to reflect on what they are doing and saying, what the students are doing and saying and how this relates to the overall aim of the teaching activity. It also has the advantage of highlighting behaviours and actions of students that the teacher may not see in the teaching moment, as well as behaviours and actions they might not be aware of. [1:  Recording of the workplace session is optional. Instructions regarding recording will be also included in this manual.] 


The focus of peer observation of teaching should be to enhance the teacher’s own learning and teaching through quality enhancement rather than as a formal review or an appraisal. The intent is to look at teaching practice as a continual process of improvement, which is informed by peers and students, through active self-development in the practice of teaching by the means of reflection and self-awareness.

Within the GCCE, peer-observation of teaching provides participants the opportunity to apply the theories and principles of effective teaching, supervision and assessment in their own clinical workplace. Peer-observation allows the opportunity to test the efficacy of current methods of teaching, supervision and assessment and to safely explore new techniques to engage clinical learners. By receiving or giving feedback to trusted peers, GCCE participants will enhance their teaching practice and have the confidence to extend their teaching repertoire.  

Why use Peer Observation?
There are several benefits from using peer observation. These include:
· maintaining and enhancing teaching quality thereby improving student learning experiences;
· developing awareness of educational principles and analytical frameworks for effective teaching;
· reflecting on all aspects of teaching practice;
· developing skills in observing teaching activities to recognise and identify good teaching practice in others;
· identifying personal professional development needs;
· providing evidence of quality teaching practice, and active improvement of teaching practice, for promotion applications;
· identifying and promoting good practice and innovation in teaching and learning;
· developing a network of trusted teaching peers across a variety of different clinical disciplines, teams and departments;
· networking with colleagues to discuss various learning and teaching issues and;
· providing professional support to junior colleagues to enhance their teaching practice.










Overview of the Peer-Observation process.
The main stages in the PO process are outlined in the diagram below:

[image: ]

Each of the stages is explored in greater detail on the following pages.
Step-by-Step Guide to the Peer-Observation Partnership
Step 1 – Developing a Partnership
There are two important first steps in developing a peer-observation partnership – the first is to identify, and invite, a colleague to be your peer-observer or observe[footnoteRef:2]; the second is to decide what it is you want to achieve during the peer observation activity.  [2:  The roles of both the peer observer and peer observee are both covered in this manual. You can decide to take either role for the assignment.] 


The role of the peer observer (PO) is to provide honest and supportive feedback, challenge your thinking about teaching and learning, watch you during your teaching activity and feed their observations back. As such, the ‘ideal’ PO should be someone you trust and have confidence in the strength of the personal relationship, should have experience in teaching in your clinical area/discipline, does not have to hold a more senior position and, most importantly, must be willing to dedicate time to discuss, observe and give verbal and written feedback on your teaching. Confidentiality
Confidentiality is an important component of any peer-observation partnership. Yu must have confidence that the PO will respect their role and not share their observations with another person, or use the observation experience in any other context.

It is vital that both you and the PO discuss how any records from the observation process will be handled at the end of the observation cycle.

If there is a strong concern about confidentiality this can be alleviated by, where feasible, selecting a PO from outside your own unit/department environment.


Once you have identified your PO, you need to decide what you want to get out of the peer-observation activity. Set out your goals first to get the most out of the process and write up a clear statement of your aims as well as the features and materials that you want to be assessed (see more about this in the next step). This is essential to allow for reflection at the end of each step and to absorb the comments made and develop modifications as necessary.

It is important to make sure you and your PO are comfortable with the notion of providing ‘critical’ feedback. In the GCCE context, ‘critical’ refers to the willingness to highlight positive teaching behaviours but also provide constructive and specific feedback on behaviours that require modification or development to improve student learning outcomes. If you think your PO may be too friendly and unable (or unwilling!) to provide a critical viewpoint, they may not be the best person to invite to the role; conversely, don’t invite a colleague who is known to be overly negative or selective in their feedback. The ideal PO can balance these two extremes.

Another important point to remember is that peer-observation should take place in the context of the program, unit or session teaching and learning occurs.  Peer observation usually takes place within a particular department, but it can be interesting to involve other departments or units as this will give a wider perspective. As the person being observed, it’s up to you to decide who observes, when and in what context.

Although peer-observation can obviously help improve teaching practice, there are a number of issues that need to be taken into account to ensure its success. One of the most common challenges to implementing a peer observation partnership is time and workload constraints. Peer-observation partnerships can be time consuming and therefore many participants find it difficult to find time to commit themselves to the whole process. It is important that you and your PO are clear about what is required on both sides of the partnership and there are clearly defined timelines for all activities. 

Important – once you have invited and confirmed your PO, make sure you give them a copy of this manual!


Step 2- The Pre-Observation Meeting 
Being observed in your teaching practice is an active process for professional learning. It requires you to
discuss with your PO the nature and aims of your teaching activity so that you can both get the most out of it. The kinds of things that might be discussed during the pre-observation meeting are: the learning outcomes, lesson plan[footnoteRef:3] and/or objectives for the teaching activity, and particular issues for consideration or where feedback would be valuable. It is also important that you and your PO agree on what is good teaching practice in your area to ensure you both have a shared understanding of these indicators. [3:  Please note if you elect to be the peer observer and the peer observee is not a participant of the Excite course, they will not be expected to write a detailed lesson plan. Although, it is still important to establish the particular issues for consideration or where feedback would be valuable.] 
Writing a Lesson Plan
The following dot points can be used to stimulate your thinking when developing and writing your lesson plan...

Purpose, Context and Goals
· Who am I teaching? (number of learners and their study level or stage in training) 
· What am I teaching? (topic or subject, the type of expected learning outcomes)
· What do the learners know already and what are the learners going on to next? (context and location of teaching activity within overall learning)
· What do I want the learners want to know or be able to do as a result of my teaching? (learning objectives)

Design
· How will I teach? (teaching and learning methods, length of time available, location of teaching session, access to patients, internet resources, clinical skills models, etc.)
· How will I build in flexibility to address unforeseen learning needs? (alternative methods of teaching; collecting ‘real-time’ feedback from learners)

Assessment 
· What am I actually testing for? (assessment methods appropriate to judge knowledge, understanding, application and/or competence)
· How will I know if the students have learnt? (assessment method relevance to learning objectives)

Review
· How do I know my teaching was effective? (assessment measures vs teaching feedback)
· How can I get feedback to improve next time? (collecting feedback from students and peers in a timely manner)


Prior to your pre-observation meeting, you should provide a lesson plan to your PO. The purpose of this plan (see right) is to outline, in detail, the purpose, context, goals and design of the teaching activity, as well as the methods you will use to assess whether your teaching has been effective in terms of student learning and how you will solicit feedback from students about your teaching.

Importantly, within your teaching plan you should highlight are priority areas you want your PO to observe and give feedback on and the reasons for this.  

Once you and your PO sit down together, you should: 
· discuss your lesson plan, so the PO has the opportunity to clarify their understanding of the context and aims of your teaching activity. This may require you to bring additional material, especially if you are teaching only one or two aspects of a much larger academic program. During this discussion make sure you are clear about what you want out of peer-observation activity and focus on what is useful for your teaching practice. 
· agree on a session, time and place for the observation, including the manner in which the PO will be introduced to the students. It is also important to confirm arrangements for the post-observation meeting, ensuring sufficient time is allocated for any discussion  Any ground rules or mutually agreed approaches to the observation session also need to be set up at 
this time (eg where the PO will stand; how they will record their observations). 
. 
At the pre-observation meeting, it is also good practice to agree when written feedback from the PO will be received.  The PO provides both the ‘raw’ notes of their observations as well as a summary of the key areas for reflection and consideration.  
.Step 3 - The Observation
This is where you undertake the teaching activity outlined in your lesson plan. Once your PO has been introduced, they should find themselves an unobtrusive position in the teaching space. They then make notes through the session about the various interactions between the teacher and the students with a focus on those things identified in the lesson plan and/or pre-observation briefing. Video-Recording Your Teaching
You can video tape yourself completing your teaching activity.

Although you might be embarrassed to watch yourself, doing so can show you lots about your teaching style and how you interact with both the teaching material and your students. Importantly, it can be a powerful tool to stimulate critical reflection about your teaching style

As well as self-assessment, this video recording can be used to garner feedback from your colleagues. 

When thinking about how you will video-recording your teaching, you need to consider:
· method of filming
· who will undertake filming
· where will filming be undertaken
· confidentiality and consent

These issues should be discussed with your PO
during the pre-observation meeting.




To assist your PO, we have provided examples of forms for recording observations. These can be found in the back of this manual. Feel free to modify these forms for your own purposes according to the focus of the observation and the context of your teaching setting.

It is acknowledged that filming in the clinical environment has its challenges, especially in relation to consent, privacy and confidentiality of patients and other hospital staff. Individuals (patients, hospital staff or students) ‘exposed’ to filming  are ‘protected’ by the University of Melbourne’s policy on Recording of University activities and can decline from being filmed.

Please consider local requirements in terms of filming in the clinical environment and whether this is appropriate. 

EXCITE has developed an information sheet for GCCE participants to provide to patients explaining why filming is being undertaken.

If there are any concerns or questions about the filming process, please contact the Subject Co-ordinator to discuss






Step 4 - The Post-Observation Meeting
The post-observation meeting is an opportunity for you and your PO to reflect on your teaching activity. Ideally, this should be completed within three (3) days of the teaching activity but not immediately after. Following this timeline gives you enough time to reflect on your teaching (including viewing the video-recording of your teaching) and your PO to provide written feedback in the form of a summary of the key areas for reflection and consideration.
Receiving Criticism

Post-observation is usually the most difficult part of the peer observation process as it can be challenging to receive criticism, even when given in the spirits of collegiality. Although difficult, try not to be offended! Remember, you asked your PO to give feedback and any criticism will hopefully be offered in the light of improvement and professional development.

Reflection is a collaborative effort and will involve appraisal of the teaching activity by you (as the observed) and comments from your PO. Your PO’s feedback should include observations of good teaching practice, comments on any priority areas identified in the pre-observation meeting, as well as areas they think may benefit from future development. 

The following are some starting points for stimulating reflection and discussion with your PO:
·  Is the rationale for the teaching activity clear and stated in appropriate term, such as purpose, context, goals, design and assessment?
· Is the teaching approach appropriate to the needs, experience and abilities of students and have these been identified poor to undertaking the teaching activity?
· Is the teaching activity structured appropriately? Does it have, where appropriated, a clear introduction, development and conclusion?
· Is the intellectual content appropriate for the level, abilities, needs and interests of students?
· Is the intellectual content well researched and up-to-date?
· Are the teaching strategies/resources/methods appropriate to the purpose, context and goals of the teaching activity, as well as the experience and abilities of students?
· Are the teaching strategies/resources/methods chosen to gain interest and participation?
· Are the teaching strategies/resources/methods used effectively and creatively?
· Is management of the teaching environment effective and appropriate?
· Are presentation/communication skills used effectively?
· Is there effective use of questioning to monitor and promote development of student understanding?
· Are student encouraged to contribute and participate in a positive atmosphere?
· Are opportunities provided for all students to contribute to the learning environment?
· Are appropriate methods used to identify and monitor student progress?
· Are opportunities provided for all students to feedback their views on the efficacy of the teaching activity to their learning?












Step 5 - Ongoing Development 
Following the post-observation meeting, you should have the following:
· your teaching plan 
· notes of your pre- and post-observations discussion/s with you PO
· a summary of the key areas for reflection and consideration from your PO

Ideally you should now construct a written reflection on the teaching activity and the conclusions reached during the post-observation meeting. This, together with the documentation listed above, should form a portfolio which documents a summary of good practice observed and any other issues related to the development of high quality learning and teaching. 

In the long-term, these written records may be used by the observed teacher in appraisal, when applying
for promotion or seeking membership of a professional body, or as some other part of continuing professional development.



































The Role of the Peer-Observer
Being a peer-observer can be difficult.  It requires trust and tact to maintain a professional relationship where you may need to highlight to an experienced teaching colleague area for improvement. To make sure both you and the observed get the most out of the process, there a few ground-rules you can follow:

· Discuss all aspects of the partnership, in particular whether you can provide the time and energy necessary to achieve what is required in the time available.Observing vs Judging
Although difficult, POs should resist the urge to compare what they are observing with their own teaching style; instead they should concentrate on the teaching style and interactions observed. Comments should be focused on the behaviour and actions of the observed, rather than the ‘person’. During observation, POs should look carefully at what the observed is doing and how the learners respond without interpreting or commentating on events...they should simply record what they see in specific detail and allow for interpretation during the post-observation meeting.

· Make sure you understand completely what the observed wants to get out of your relationship and the observation process. Make clear any aspects you are either unable or unwilling to undertake.
· Ensure your feedback is structured in some way – there are proforma provided in the back of this manual to help you coalesce your observations
· Request any other information you think will help – you will be of most assistance if you can relate what you are observing to the rest of the course, and so you may find information such as curriculum documents and course notes useful.
· Allow the observed to say something about the observation session before you give your feedback, and allow them to highlight problems and possible solutions. That is, empower them to develop their won solutions rather than be told how, or what, to improve.Written Feedback
At the completion of the observation process, we ask all POs to provide written feedback, briefly summarizing their observations (particularly in relation to the priority areas identified by the observed) and the outcome of any discussion (eg plans for development of teaching skills). By formalizing this feedback, the observed has a document they can reflect on and use in subsequent observation activities. This should be provided to the observed within two (2) weeks of the post-observation meeting

· Give feedback in a timely manner. Ideally this is within three (3) days so as to allow both of you time to reflect.
· Don’t forget to comment on both the positive and negative  aspects – don’t disregard teaching behaviours that had a positive influence but also don’t focus exclusively on behaviours that have a negative influence. 
· When expressing the more negative comments, try to do this in a constructive way so that improvement (rather than judgement) is seen as the ultimate outcome. 
An approach of ‘...this is what I saw, what do you think?...’ is much more collegial than ‘...you did this wrong...’
· Focus on things that your colleague can change or control and constructively address areas for development. To be effective, limit feedback to the amount of information that the receiver can make use of.
· Prioritise your comments and focus on the most important areas of the teaching you have observed in the context of good practice.
· Take time to reflect afterwards on what the observed has said and on the whole process. This gives you an opportunity to consider how you might improve your role as a PO and also to consider your own teaching identify and ways you could improve your teaching behaviour. There is a body of evidence demonstrating that the observer can get as much out of the process of peer observation, in terms of self-reflection of their teaching style, as the observed!

APPENDIX 1 - PEER OBSERVATION OF TEACHING STRUCTURED OBSERVATION CHECKLIST A

Graduate Certificate in Clinical Teaching
Clinical Education in Practice
Structured Observation Checklist A							Confidential

Date:			Observation Start:				Observation finish:			

Person Being Observed:					Peer Observer:				

Priority focus areas (as discussed):
1. 	
2 .	
3. 	

Instructions
The observation process should be a collaborative effort among colleagues who trust and respect each other. The role of the Peer-Observer (PO) is not to advocate for a particular style of teaching or to pass ‘judgement’ on teaching ability. Although difficult, PO’s should resist the urge to compare what you are observing with your own teaching style; concentrate on the teaching style you observe and the interactions you observe.  During observation, PO’s are encouraged to observe what the teacher is doing and how the learners respond without interpreting or commenting on events.

PO’s should approach their role in the spirit of respect and collegiality and will always behave in a professional and sensitive manner. Without exception a reviewer is a silent observer. While they may initially be introduced to the class (if appropriate), during a class a reviewer should not speak, address the students, participate in learning activities or offer opinions on the teaching or the material presented.




















· What did you observe that demonstrated enthusiasm for the teaching activity and stimulated curiosity in learners?
																																																																						

· What did you observe in the teaching activity that encouraged learners to think critically and to engage with the teaching content?
																																																																						 

· What did you observe that demonstrated effective teacher-student communication?
																																																																						 

· What did you observe that demonstrated suitable methods to identify and monitor student progress? 
																																																																						 

· What did you observe in relation to the priority focus areas?
																																																																						 





· What did you observe that demonstrated good teaching behaviour you would particular like to highlight? 
																																																																						 
 
· What did you observe that demonstrated areas for development of good teaching behaviour? 
																																																																						
 
· Other Comments? 
																																																																						 

 




















When completed, this form should be returned to the observed teacher for their records

APPENDIX 2 - PEER OBSERVATION OF TEACHING STRUCTURED OBSERVATION CHECKLIST B

Graduate Certificate in Clinical Teaching
Clinical Education in Practice
Structured Observation Checklist B							Confidential

Date:			Observation Start:				Observation finish:			

Person Being Observed:					Peer Observer:				

Priority focus areas (as discussed):
1. 	
2 .	
3. 	

Instructions
The observation process should be a collaborative effort among colleagues who trust and respect each other. The role of the Peer-Observer (PO) is not to advocate for a particular style of teaching or to pass ‘judgement’ on teaching ability. Although difficult, PO’s should resist the urge to compare what you are observing with your own teaching style; concentrate on the teaching style you observe and the interactions you observe.  During observation, PO’s are encouraged to observe what the teacher is doing and how the learners respond without interpreting or commenting on events.

PO’s should approach their role in the spirit of respect and collegiality and will always behave in a professional and sensitive manner. Without exception a reviewer is a silent observer. While they may initially be introduced to the class (if appropriate), during a class a reviewer will not speak, address the students, participate in learning activities or offer opinions on the teaching or the material presented.




























	
	Observed behaviour by teacher
	Comments

	Purpose, Goals and Context

	Aims/purpose and learning outcomes of teaching activity were clear and articulated to students
	
	

	Content of teaching activity was appropriate to the needs, experience and abilities of students
	
	

	Content of teaching activity was well researched and relevant
	
	

	Design

	Structure, and management of teaching activity was evident
	
	

	Teaching methods were appropriate to aims/purpose of activity
	
	

	Teaching methods were chosen with regard to students’ abilities and experience
	
	

	Teaching methods were chosen to gain students interest and participation
	
	

	Teaching resources were used effectively and complement content, methods and purposes
	
	

	Assessment

	Suitable methods were used to identify and monitor student progress
	
	

	Constructive feedback was provided

	
	

	Review

	How do I know my teaching was effective
	
	





Additional Comments:

	Purpose, Goals and Context





	Design





	Assessment





	Review




	Areas for Reflection and Consideration






When completed, this form should be returned to the observed teacher for their records
APPENDIX 3 - PEER OBSERVATION OF TEACHING UNSTRUCTURED OBSERVATION FORM 

Graduate Certificate in Clinical Teaching
Clinical Education in Practice
Unstructured Observation Form 								Confidential

Date:			Observation Start:				Observation finish:			

Person Being Observed:					Peer Observer:				

Priority focus areas (as discussed):
1. 	
2 .	
3. 	

Instructions
The observation process should be a collaborative effort among colleagues who trust and respect each other. The role of the Peer-Observer (PO) is not to advocate for a particular style of teaching or to pass ‘judgement’ on teaching ability. Although difficult, PO’s should resist the urge to compare what you are observing with your own teaching style; concentrate on the teaching style you observe and the interactions you observe.  During observation, PO’s are encouraged to observe what the teacher is doing and how the learners respond without interpreting or commenting on events.

PO’s should approach their role in the spirit of respect and collegiality and will always behave in a professional and sensitive manner. Without exception a reviewer is a silent observer. While they may initially be introduced to the class (if appropriate), during a class a reviewer will not speak, address the students, participate in learning activities or offer opinions on the teaching or the material presented.



























When recording unstructured observations, the PO may focus (but is not limited to) on any of the following: Purpose (was the aim of the teaching exercise described?; were links between other areas of the curriculum made explicit?; were student learning outcomes clearly described at commencement of the teaching activity?); Design (was the teaching activity well designed? was the teaching approach appropriate to the needs, experience and abilities of students? was the intellectual content appropriate for the level, abilities, needs and interests of students? was the intellectual content well researched and up-to-date?); Interactions (was communication between student & teacher appropriate? was communication between student & student encouraged? were students encouraged to participate and contribute to the learning activity?); Assessment (were the methods use to asses student learning appropriate?; were assessment methods clearly described and fairly applied?); Feedback (was feedback sought from student on the efficacy of the teaching activity to their learning?)

	





































































When completed, this form should be returned to the observed teacher for their records



APPENDIX 4 - PEER OBSERVATION OF TEACHING POST-OBSERVATION RECORD 

Graduate Certificate in Clinical Teaching
Clinical Education in Practice
Post-Observation Record	 								Confidential

Date:			Observation Start:				Observation finish:			

Person Being Observed:					Peer Observer:				

We confirm that the observation has taken place and feedback has been given. We agree to the release of the information in the attached documentation.

Observed:									Date:				

Observer:									 Date:				


Outcomes in relation to the three priority focus areas
1. 							
2. 							
3. 							






Agreed summary of good teaching practice
										

Agreed areas of consideration and reflection
										




























When completed, a copy of this form and the peer-observation documentation should be provided to the GCCE subject Co-ordinator
APPENDIX 5 - PEER OBSERVATION OF TEACHING PEER OBSERVER REFLECTIONS 

Graduate Certificate in Clinical Teaching
Clinical Education in Practice
Peer Observer Reflections	 								Confidential

Date:			Observation Start:				Observation finish:			

Person Being Observed:					Peer Observer:				

	
Record your thoughts and comments on the experience of acting as a peer-observed. This might include your impression of being an observer, examples of teaching methods that you might find useful in your own teaching and/or ways to improve the observations process
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